
Peer Assessment of Medical Lecturing Instrument

Facilitator’s Guide to Rating

	Criteria for Effective Lecturing

 
	Excellent 
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1
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Demonstration of Criteria 

2
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3
	Poor Demonstration of Criteria

4
	Does not

Demonstrate Criteria

5

	Base ratings on observations, not on what should have or could have been done differently. 

Rate each criterion separately, 
not on initial or overall reaction/impression of lecture.  
Become aware of and avoid
rating biases. 

A rater does not have to be an expert in content area to score the lecture criteria.
Do not start to rate a criterion at one end of scale or the other. Determine first if speaker demonstrates the behavior (No=5;Yes = 1-4) and then determine quantity/quality of that demonstration.  For ratings 2 through 4, consider quantity/ quality of behaviors listed under rating #1.
Take written notes on the speaker’s specific behaviors while conducting the observation.

Always consider who the audience is and their level of training.

Exclude opinions about style, dress, or manner from ratings of performance.
	1 - Behavior observed is excellent demonstration of criterion.

Behaviors listed under the “Excellent” category are suggested, not required, descriptors. Speaker does not have to demonstrate all examples (i.e. achieve perfection) during lecture to be rated as a “1.”  

When providing formative evaluation to a peer consider communicating scores and remarks in terms of his/her development as a presenter. For example, instead of “excellent” consider the term, “skillful” 
	2 - Behavior observed is     “very good” to “good.” 
For formative purposes consider using the term “capable.” (“It is clear you are capable of x, y and z”).

	3 - Behavior observed is satisfactory or meets minimum standard.
For formative purposes, consider using the term “developing”

“You are developing an ability to perform x and y.”
	4 - Behavior observed is poor.
A rating of 4 should be given for an attempt at meeting the criterion.
For formative purposes, consider using the term “beginning”

“You are beginning to demonstrate x and y.”
	5 - Behavior not observed. 
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Goals/Objectives
	Clearly communicates 

goals of 

the talk 
	During introduction, communicates purpose of the presentation. For example may provide an overview of content, present expected learning outcomes, pose rhetorical/challenging questions to be answered, etc.
	
	Communicates the goals, but description is limited in scope (e.g. only provides topics to be covered or the format of talk) 
	
	Does not provide overview nor communicate 

goals of talk 

	Notes for Precise Rating

Pay attention to the words used to identify and describe goals/objectives. (Are the terms specific and measurable?) 

	Uses active, descriptive, measurable terms (to list, differentiate, distinguish, describe) rather than non-descriptive, non-measurable terms (understand, know, discuss).


	Communicates purpose of lecture, but goals/ objectives are open to many interpretations.

Uses active terms but does not provide context or relevance (or vice versa).

	Puts up list of goals/ objectives without further description or elaboration.
	Spends excessive time relaying personal information, anecdotes and interests instead of focusing on goals.
Delays description of goals. 

Buries goals and objectives in the body of lecture.
	Uses the title slide as substitution for communicating goals and objectives of the presentation.
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Importance of Topic
	Communicates or demonstrates importance of the lecture’s topic(s) 
	Clearly explains the topic and subtopics’ relevance, context, applicability, and/or the significance to the audience (e.g. presents compelling information, case, or data; uses a “hook”) 
	
	Refers to the importance of topic, but provides limited description of why learners need to know the material
	
	Does not communicate

or describe why the topic is of importance 

	General Notes for Precise Rating

Pay attention to how and when importance of lecture is communicated to audience. While this should be communicated to audience at the beginning of the lecture, the speaker should refer to the topic’s relevance, context, and/or applicability throughout the presentation 

Check if speaker uses a “hook” at the beginning of the lecture, which is a technique that encourages audience engagement and interest. 


	Provides concrete examples; communicates reasons why the audience will find the material meaningful and/or relevant to their work or practice.  
Tailors explanation of the lecture’s importance to the audience.  

Provides a “hook” which compels the audience to become engaged and interested.


	Clearly provides audience with the topic’s relevance, context, and/or applicability; however, does not tailor explanation of the lecture’s importance to the audience. 
	Mentions topic’s importance briefly without clear description of why the audience needs to know or be interested in the material.


	Refers vaguely to the topic’s importance, and does not discuss significance of topic for the audience in their work or practice.


	Provides content without conveying context or importance of topic.


	Criteria for Effective Lecturing

 
	Excellent 

Demonstration

of Criteria

1
	Very Good

Demonstration of Criteria 

2
	Adequate

Demonstration of Criteria

3
	Poor Demonstration of Criteria

4
	Does not

Demonstrate Criteria

5

	3

Organization

	Presents material in a clear, 

organized fashion
	Uses an explicit, organized framework so that the presentation flows logically (e.g. articulates a structure and sequence to the talk, frames subtopics, links concepts)
	
	Presentation has some organization, but limited in structure, linkage, and/or sequence
	
	Does not present 

material in a clear, organized fashion 

	General Notes for Precise Rating:
Pay attention to inter-slide organization (a coherent structure across the slides, promoting logical flow between each slide) as well as intra-slide organization (a logical framework used within each slide to enhance understanding).
Redundancy is good for novice learners.
	Provides a seamless presentation throughout; excellent overall flow of lecture. Easy to determine next section of the lecture, where it is going, and where it will end up.
Refers to a structural “road map” of lecture, or at appropriate intervals, re-orients audience to objectives of presentation. Avoids tangents.

Demonstrates excellent inter-slide and intra-slide organization.
	Applies an organizing framework across entire lecture and within slides, with only occasional tangents.
Demonstrates either an excellent intra- or inter-slide organization; or both are “very good,” not excellent. 
	Offers some overall organization across lecture. 

Provides some intra- or inter-slide organization, but limited.
	Organizing framework is weak, making it hard to figure out what speaker is going to discuss next.  

Skips sections frequently, goes back and forth, or introduces random topics.
	Presents a lecture that is tangential without any flow or framework.  

Presents neither intra- nor inter-slide organization.
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Enthusiasm


	Shows enthusiasm for topic 
	Demonstrates keen enthusiasm for topic through voice, eye contact, energy, movement and/or body language (e.g. varies pitch, inflection, tempo and volume; gestures to emphasize importance)
	
	Shows some 

enthusiasm for topic, but limited in display 
	
	Does not show enthusiasm 

for the topic

	General Notes for Precise Rating

Enthusiasm is displayed through voice, body movement, and facial expressions with specific behaviors described below:

· Voice – Variation in pitch/inflection.
    Variation in tempo of voice.
· Body movement –Movement towards audience. Varies stance and hand gestures. (Does not include nervous ticks).
· Energetic/excited about topic.

· Facial expressions – 

   Variation in facial movements.
While eye contact with audience can demonstrate enthusiasm, eye contact is rated under Criterion 7.

Note that pace of lecture is not part of this criterion.
	Demonstrates enthusiastic behaviors throughout entire talk.

Poses questions to draw audience into topic.
Shows passion toward topic and is excited to have audience connect and learn about it.

Responds in an excited manner to questions from audience.

	Demonstrates enthusiastic behaviors during most of lecture, but is not consistent (i.e., enthusiastic behaviors wax and wane).  
	Demonstrates some enthusiastic behaviors throughout lecture in a limited fashion.

	Demonstrates very few enthusiastic behaviors, appears static, and/or behaviors are distracting.

Looks at screen most of the time or keeps back to the audience.

	Does not demonstrate enthusiastic behaviors during any part of lecture.

Exhibits static movements and monotone voice.

Lacks connection with audience.
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Command of Topic


	Demonstrates command 

of the subject matter 
	Demonstrates strong understanding of subject matter (e.g. cites the literature, refers to overarching subject area, draws upon personal experiences, speaks to advances or current controversies in the field, and/or provides informative answers to questions, etc.)
	
	Demonstrates some command of subject, but breadth of understanding is limited (e.g. unable to elaborate with greater detail or information)
	
	Does not demonstrate 

a command of 

subject matter

	General Notes for Precise Rating

During rating, pay attention to the speaker’s use of the literature, his/her own prior experiences, and knowledge of trends in the field.

“Command” refers to content rather than a physically commanding presence.  
Speakers with excellent command of material use slides as a starting point for their discussion; they are not totally dependent on the slides. Rather, they provide information that goes beyond the slides.
	Utilizes available data; refers to actual numbers, identifies important figures, and cites key studies.

Chooses words that frame his/her knowledge and demonstrate facility w/subject. This includes use of the term “we” (as connecting subject matter w/work being done at his/her own institution or relating to own research, clinical experience, etc). 

Demonstrates awareness of current trends, status of the field, or new data.

Identifies nuances, limitations, and distinctions between studies and data. Captures historical relevance or identifies changes in thinking over time.
	Incorporates data, but with limited facility. 
Does not highlight specific importance of data.

Able to explain a concept in more than one way, but does not highlight current challenges, controversies, or innovations in a field.
	Mentions data, but does not explain meaning or relevance and/or notes that additional newer data may be available.

Relies purely on personal experience rather than identifying supporting data or literature.
	Mentions a possible study but does not recall details.
Refers to obsolete data.

Unable to provide clarification or further explanation in response to questions from the audience.
	Does not discuss any studies or controversies.

Does not provide support for ideas or hypotheses.


Does not clarify or respond appropriately to questions from audience.


	Criteria for Effective Lecturing

 
	Excellent 

Demonstration

of Criteria

1
	Very Good

Demonstration of Criteria 

2
	Adequate

Demonstration of Criteria

3
	Poor Demonstration of Criteria

4
	Does not

Demonstrate Criteria

5

	6

Explanations
	Explains and summarizes key concepts 
	Defines new terms/principles, synthesizes information (e.g. identifies important points; uses examples, analogies, metaphors; thinks out loud)
	
	Explains some key concepts, or provides vague explanations
	
	Does not explain or summarize key concepts

	General Notes for Precise Rating

“Explains” encompasses a range of techniques: use of simple definitions to that of examples, metaphors, and analogies. Also includes the ability to use more than one modality, especially if the audience is not demonstrating an understanding of the topic.

There is obvious consideration of who the audience is and their level of training.
“Summarize” encompasses putting the concept into a context (why is the concept important?) and acknowledges uncertainty when it exists. 

Summary of concepts should be distinguished from Criterion 11 – conclusion or summary of lecture.
	Establishes a framework or structure for the key concepts. Makes clear how the concept relates to previous material and why it is important for what is to follow.

Selects from a repertoire of explanations when audience appears or states they are confused. 

Answers a question that he/she poses rhetorically or one that arises from the audience, showing that the speaker “thinks out loud” to demonstrate the cognitive steps that gets one to the answer.

Able to summarize the literature that has led to understanding of the concept or principle. 

Answers questions with agility; responds to the audience’s needs.

	Introduces a framework or context for some principles but not others. Returns to framework only intermittently.

Has modest repertoire of methods for explaining a concept.
Is able to provide overview of relevant literature for some but not all key concepts and principles.
Cites references used to develop lecture.
	Relies primarily on definitions and examples as the modes of explaining concepts.

Provides a framework to explain concept, but does not put it into context.

Occasionally lapses into repeating a previous explanation.

Answers questions with some ability to use a new example but does not “think out loud.”

Acknowledges literature on which the concept was based but provides only basic summary of that information.
	Relies solely on definitions as means of explaining concepts or terms.

Has vague framework for providing context for key principles and concepts.

Answers questions by repeating the same explanations.

Makes an attempt to summarize or synthesize information.
	Introduces new terms and concepts without any explanations or definitions. 

Not able to respond to questions with a repertoire of examples or analogies.

Does not acknowledge an underlying framework for key principles and concepts.
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Audience Interaction
	Encourages appropriate audience interaction 
	Stimulates active participation (e.g. makes eye contact, solicits comments and questions, polls the audience, uses deliberate silence,  poses open-ended questions, invites learners to interact with each other; manages flow of discussion)
	
	Encourages some interaction or uses less effective strategies (close-ended questions, little wait time, often turns back to audience and reads from slides)
	
	Does not engage or encourage interaction (e.g. reads all slides without looking at audience, defers questions and does not answer them)

	General Notes for Precise Rating

There is a difference between encouraging audience interaction and being “engaging,” which is scored under Criterion 4 – enthusiasm. 


	Maintains excellent eye contact with the whole audience.

Consistently uses techniques to encourage active participation
Stimulates participation by creating a collective orientation – for example, opens with “let’s recall what we know about…” or, “it’s important that we remember/keep in mind.”
Poses a question and tolerates silence so audience may develop meaningful responses.

Uses one audience member’s response as a way to engage others.


	Maintains good eye contact with the audience.

Asks combination of open- and closed-ended questions.
Has good wait time.
	Makes some eye contact, but frequently looks down at notes or computer screen.

Makes eye contact, but with limited range or may only look at one section of audience not other. 
Displays one or more of the following:

· asks rhetorical questions without waiting for response; 
· asks only closed-ended questions, or
· asks questions and then answers them without waiting for a response.

Relays information and asks, “Okay?” without pausing for a response. 


	Spends most of time reading from notes or computer and rarely poses occasional questions.  

Ignores or discourages questions from the audience.
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Monitors Audience’s Understanding
	Monitors audience’s  understanding of material and responds accordingly 
	At appropriate intervals assesses and responds to audience’s understanding of material (e.g. asks probing questions or polls audience; asks if material is clear, then tailors response by rephrasing or providing alternative examples; adjusts the pace of lecture to accommodate learners)
	
	Pays some attention to the audience’s understanding of topic, but tailoring of response is limited
	
	Does not pay attention to the audience’s understanding of material 

	General Notes for Precise Rating
Criteria 7 and 8 have some common elements; however, Criterion 8 is distinguished by speaker purposely adjusting pace and content of presentation in response to audience’s understanding and needs.


	Asks open-ended question and adapts lecture according to the audience’s response (e.g. asks, “Can someone summarize last week’s session?”) 

Acknowledges that audience appears to be confused or does not understand. (e.g. “It looks like everyone is with me.” Or “I think I’ve lost most of you.”)
Polls audience to determine how to proceed (e.g. “Do you want me to go over that again?”)
Uses one audience member’s response to probe understanding of rest of audience. 
	Makes a “good” attempt to monitor audience’s understanding and responds accordingly (e.g. slows down to ask a question, listens and adjusts lecture to response, but speeds back up until the next question.)
Asks close-ended questions. Uses responses to cue direction of lecture. For example, “What is the...” or “How many...?”
	Scans audience and asks cursory questions about understanding – “Is that clear?” without giving much time for response or follow up questions. 
Poses questions that inhibit the audience’s response. For example, “Who doesn’t get this?” or “I can move on unless there is someone who doesn’t understand this.”
 
	Makes very limited attempt to monitor and respond to audience.  For example, may monitor, but not adjust accordingly.
Will make declarative statements about the audience’s understanding. For example, “That’s an easy concept to get” or “Everyone should understand that from the last lecture.”   
Alternatively may ask, “Everyone gets that, right?” and will move ahead in lecture unless someone says, “No.” 
	Directs audience to look up a formula or data as speaker does not have time to explain. 
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Audio and/or Visual Aids
	Audio and/or visual aids reinforce the content effectively 
	Appropriately chooses and designs instructional material to reinforce key points, demonstrate relevance of material, or stimulate thought 
	
	Some of the audio and/or visual aids reinforce content, or material is less than effective 
	
	Audio and/or visual aids do not reinforce content

	General Notes for Precise Rating

AV includes PowerPoint, slides, props, video material, sounds, demonstrations, etc.

Speaker considers the knowledge level of audience when choosing graphics, vocabulary, abbreviations, titles, etc. 

Speaker incorporates what is displayed on slides to help highlight key points.

Each slide has a clear purpose and supports the lecture content.

This criterion should be distinguished from Criterion 3 as it pertains to how the organization of audiovisual materials enhances understanding of material, and from Criterion 10, which pertains to the legibility and quality of the audiovisuals.

	Introduces AV material explicitly and/or summarizes afterwards. 

Directs audience where to focus attention on the slide. (May use pointer or cursor to do this).

Chooses key words, phrases to frame topic and reinforce content.

Utilizes tables, diagrams, and images to support content.

Provides titles, subtitles, and bullets on slides to organize material. 
Designs slides, graphics or uses audio to emphasize similarities to and differences from other content, or to summarize material. 
Shows an image and then enlarges important section.


	Uses a variety of graphics, diagrams, and tables with clear purpose.
Uses colors and fonts to highlights key points on slides.

	Creates slides that are visually interesting, but do not enhance understanding of the content. 

Displays visual material that at times does not match what is presented orally (or vice versa).

Requires audience to read excessive amount of text while listening to what is being presented. 
Occasionally displays content that contradicts what is being said.


	Displays content, but repeatedly ignores it.

Says every word on every slide. 

Presents too many slides or too much material for the length of the lecture.

Shows slides and comments, “I am not going to go through all of this.”

Hides (or loses) message in excessive wording on the slide.

Uses abbreviations that are not defined. 
Uses graphics, audio, or slide animations that are distracting.

	Does not use visuals to teach topics that require visual recognition (e.g. skin lesions).
Displays far too much detailed information to cover in the given time frame.
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Mechanics of Communication
	Voice is clear and audiovisuals are audible/ legible

	Sensitive to the setting and tailors audio and visual aids so all can see and hear (e.g. checks if audience can hear/see material; talks to audience not to blackboard, laptop, or screen; visual material is well organized, text is legible, and graphics are clear)
	
	At times voice is unclear or audiovisuals are inaudible/illegible
	
	Voice is unclear and audiovisuals are inaudible/

illegible. 

	General Notes for Precise Rating

Speaker takes responsibility to make sure what he/she is presenting can be seen and heard.

Rate visuals and audio together as a “package.”
This criterion should be distinguished from criterion 9, which addresses how the audio-visual material is used to support the presentation of content.

	Speaks directly to audience in easily heard voice (may use microphone;  or, if not, makes sure voice carries to back of room)

Presents visuals that are legible/appropriately sized for the room. Clearly labels tables and graphs. 

Uses graphics, color, or visual cues to help focus audience attention on key points.

Applies clean, consistent style to each slide. Amount of text is limited to allow easy reading. Uses colors on slides that do not clash or distract.

Has a back up plan if AV fails.
	Pays attention to font size and text organization.

Adjusts microphone appropriately to amplify voice.

	Speaks too fast or too slowly at times. 

Walks away from the microphone.

Uses laser pointer unnecessarily or excessively at times; distracts audience with pointer. 
Uses grammar that is distracting.

 
	Displays cluttered slides with extraneous text or data.
Uses tiny font or distracting colors. 

Presents illegible tables and graphs.

Does not remove items blocking the audience’s view or blocks view with his/her body.

Does not know how to use audiovisual devices nor has arranged for AV assistance.

Speaks too softly, too fast, or too slowly. 

Uses fillers such as “um”, “er”, “so,” with such frequency that it becomes distracting.
	Acknowledges that the audience probably cannot read slides because there is too much text or the font is too small.
Keeps back turned to audience the entire lecture. 
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Conclusion
	Provides a conclusion to the talk 
	Concludes presentation by summarizing main points. If appropriate venue, invites/responds to questions and open to hearing learners’ perspectives/opinions
	
	Provides summary of talk, but limited in scope. Invites few questions and/or provides limited or ambiguous responses
	
	Fails to summarize information and does not solicit questions/

opinions

	General Notes for Precise Rating

An effective conclusion provides a concise summary of the whole lecture and its major take-home points.

Speaker shows genuine interest in soliciting questions and/or comments if the venue is appropriate.

Acknowledgements, thanks, or social pleasantries do not suffice for this criterion.
Speaker makes it clear to the audience that he/she is presenting a conclusion of the lecture.

	Presents additional “food–for-thought” ideas, future directions/coming attractions, or related concepts.

Includes the audience as an active participant in the journey (i.e. “Today we learned about this and came to these conclusions together...”)
Leaves sufficient time for questions and answers.
Provides a substantial response to audience’s questions.

Allows for audience commentary without suppression.

Repeats an audience member’s question.
Returns to audience questions held until the end of the lecture.
	Concludes with summary but does not encourage links to future learning.

Leaves limited amount of time for questions or comments.

	Summarizes or solicits questions, but effort is superficial. 

Summarizes, but does not identify that a conclusion is happening.
Answers one person’s question with such detail and depth that it takes up all remaining time of lecture.

Advises audience to find him/her after the lecture to ask questions. 


	Shows summary slide without further elaboration or discussion. 
Does not provide take-home points, lessons learned, or summary of main message in conclusion. 

Answers questions in a cursory or tangential manner. 
Asks for questions while looking down or gathering up materials. 

Does not discriminate between “further recommendations” vs. an actual summary.

Buries conclusion in the middle of the lecture.
Asks the audience to hold questions until end of lecture, but does not leave time to answer them.
	Ends abruptly without a conclusion.
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